This Policy Brief consists of a report on the status of minority teachers in the United States, with emphasis on the states served by the North CeEtral Regional Educational Laboratory. The first article examines the coulPs of the decline of minority group teachers and the impact of this shortage on minority students. It lists some of the strategies that have been implemented or proposed to address the problem (early identification of students interested in teaching, magnet school programs, improved guidance in high schools, efforts to present teachers and teaching in a positive light, scholarships and loan forgiveness programs, support structures for minority college students, employment guarantees, support for collaboration between historically Black colleges and research universities, preservice programs that hill give students preparation and experic!nce in urban schools, and networking). Regional action and agendas are outlinel for the states of Illinois, Indiana, Iowa, Michigan, Minnesota, Ohio, and Wisconsin. A commentary is presented on new strategies which are being developed for producing mo:e minority teachers. A second commentary describes a plan for the recruitment and retention of minority teachers in Milwaukee. References and resources are included. (JD) 
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Recruiting and Retaining Minority Teachers
A National Perspective by Arthur Dorman, NCREL America faces a serious shortage of minority teachers. Our nation's minority student population is quickly growing, while the number of minority teachers continues to shrink. In 1980, one U.S. teacher in eight was a member of a minority group. Without intervention, that proportion will drop to one in twenty by the turn of the century. At one time, 18 percent of the U.S.
teaching force was made up of black teachers. Today, fewer than seven percent of teachers are black, and that number is projected to fall to less than five percent bl 1995.
More than nine percent of our students but less than two percent of our teaching force is Hispanic. Overall, o. e-third of our school children will be members of minority groups by the end of the (Loehr, 1988 (which is where most blacks and Hispanics attend school), it is unlikely that tne most succnsful students would want to subject themselves to the conditions of work in which they have observed their own approximately 50 teachers and countless substitutes," (Haberman, 1989) . At any rate, it may be imprudent to increase the number of minority teachers at the expense of minority engineers, doctors, or accountants. Rather, an overall increase of minorities in higher education would allow for increased proportionate participation in all fields, including teaching.
Another disincentive for choosing a teaching career is the teacher certification test required by most states. Many of these tests are suspect of being culturally biased, as minorities fail at much higher rates than non-minorities (Tanner and Segura, 1990) .
In some cases, the tests are being revised or have been withdrawn. Also, the reliability of these tests as predictors of future success in teaching has been st iously challenged (Zimpher and Howey, 1990 ).
The tests, and the negative "press" generated by the high fail rates have contributed to a perception among minorities that education is an inhospitable field.
Minority group members who overcome the various obstacles and disincentives and become practicing teachers are more likely to leave teaching than are nonminority teachers. In a 1988 poll conducted by the Metropolitan Life Insurance Company, 41 percent of minority teachers, but only 25 percent of white teachers, said they were likely to leave teaching and enter another profession within five years. The same poll reports that minority teachers were far more likely than majority teachers to say that lack of resources, dropouts, teenage pregnancies, drugs, and violence were problems at their schools. It should be noted that 30 percent of minority but only 9 percent of majority teachers surveyed taught in inner city schools (reported in Education Wed; October 5, 1988 Because of the critical need, community college students are recruited along with regulir.'y enrolled students, and moved through an academic system that allows "in classroom" experience during the junior year. As the senior year is in progess, "teacher candidates" will be as- Minority high school students are encouraged to enter the teaching profession. If they do choose teaching, financial assistance is provided to the student. After graduation from a teacher-training institution, the student must commit five years of service to the school district. Entry to higher education for minority groups grew from a policy of acces which has not yielded significant increases in the proportions of minority youngsters graduating from four-year institutions. During the 1980s, a public outcry against the declining quality of education led to a widespread reform movement. With 46 states participating in the reform, the movement was characterized by a variety of attempts in the states to improve the quality of education by adding and/or upscaling requirements of various types: requirements for high school graduation, for entry to college, for entry to teacher education programs, and of course, for initial teacher certification.
An unintended consequence of the reform has been a reduction in the numbers of minority students eligible to enter higher education, to enter teacher preparation programs, and to be able to pass state tests for initial teacher certification. For example, over the past five years, 37,717 minority teachers have been denied entry to the teaching profession ia 19 states; in other states, data are either uncollected or access to them is denied.
However, the benefit of access has been undermined by several significant obstacles not th: least ot which is lack of preparation to perform college-level work. Now other problems exist as more members of minority groups are becoming eligible to enter and complete undergraduate preparation: raised tuition and declining financial assistance in the form of grants and scholarships. Over the past two years, the Education Commission of the States has investigated the shoriage of minority teachers. Preliminary finding from the ECS study indicate:
The minority teacher shortage is complex and multifaceted, affected by issues ranging from the diminished stature of teaching to the under-achievement of minority students in elementary grades.
The complexity of the issue contributes to the tendency to opt for quick-fix, shortterm solutions.
The financial cuts across the country affect numerous disciplines, all levels of schooling from PreK-12 through college and university faculty.
States, institutions of higher education, school d istricts, and schools all have different definitions and perceptions of the problem, and no area takes responsibility for it.
0
States and institutions fail to collect standard data making it difficult to plot supplyand-demand trends, predict needs in the teaching force, or decide on actions to alleviate the shortage.
More than half of the states have plans and/or programs designed to recruit minority teachcrs. However, the shortage is so severe that results of strategies such as alternative certification and loan forgiveness programs are mixed with little evidence of an expanded pool.
What can states do to increase the number of minority teachers?
Base policy decision and practices on best possible data and information collected and analyzed regularly. State plans need to connect all levels of schooling and include strategies for each level. For information on programs designed to recruit and retain minority teachers in the region, contact the following:
